Daffodif

niversity

Implementing Exploratory Practice Approach

In Bangladeshi Classrooms

Supervised by
Rabeya Binte Habib
Assistant professor

Department of English. FHSS

Daffodil International University

Submitted by
Abdullah Us Sami
ID - 192-10-2085
Semester — Spring 2023
Batch — 47
Department of English, FHSS
Daffodil International University

Date of Submission — 5" June, 2023



Declaration

| solemnly declare that this thesis paper submitted; in partial fulfillment of the requirements for
B.A. (Hons.) in English from the Department of English, Daffodil International University, in the
result of my own research work and written in my own language. No part of this thesis paper
consists of materials copied or plagiarized from published or unpublished work of other writers
and that all materials borrowed or reproduced from other published or unpublished source has
either been out under quotation or duly acknowledge with full reference in appropriate place(s). |
understand that the B.A.(Hons.), conferred on me, may be cancelled/withdrawn if subsequently it
is discovered that this dissertation is not my original work, it consists of materials
copied/plagiarized or borrowed without proper acknowledgement.

@" 06-06-2%

Abdullah Us Sami
ID — 192-10-2085
Department of English

Daffodil International University

©Daffodil International University



Letter of Approval

This is to confirm that, under my guidance, Abdullah Us Sami bearing the 1D 192-10-2085 has
successfully finished his thesis titled “Implementing Exploratory Practice Approach in
Bangladeshi Classrooms.” His work is authentic and the result of his own efforts. | approve the
thesis and recommend its submission to the department for necessary action.

| qu Oé-Oé-Zj

Rabeya Binte Habib
Assistant Professor
Department of English

Daffodil International University

©Daffodil International University



Acknowledgement

First and foremost, | want to express my gratitude to God for giving me the chance to pursue a
B.A. in English at Daffodil International University. I would also thank my parents for their
encouragement and emotional support throughout this journey. | extend my heartfelt gratitude to
my supervisor Ms. Rabeya Binte Habib who was the actual inspiration to complete this paper. Her
supervision and guidance throughout the conception, data collection, analysis, and writing phases
were always insightful, thorough and extremely helpful. Specially I would like to thank all faculty
members of Department of English from whom 1 learnt a lot of things. Lastly, I am very thankful
to all my friends for their love, best wishes, support and encouragement during the completion of
this paper.

©Daffodil International University



To My Parents

©Daffodil International University



Abstract

The need to learn foreign languages is almost as old as human history itself. Increasing
globalization has created a great need for people in the workforce who can communicate in
multiple languages. Language education in schools has evolved over time and is now included in
educational curriculum all across the world("'Language education”, 2021). Bangladesh ranks 8" in
the list of most populated countries. Bangladesh, a small country with a large population, is
attempting every approach imaginable to make learning effective in an effort to make everyone
literate. However, the number of students in the classroom is huge. Bangladesh is still lagging
behind other countries in the field of Language education while some nations are experiencing
effectiveness by implementing new approaches like the Exploratory Practice approach. EP is a
language teaching and learning approach used to explore different ideas, challenges and to create
new ideas, solutions and strategies. This study aims to find out whether EP is possible in
classrooms in Bangladesh or not. For this mixed-method study, 110 students from two schools and
two separate classrooms with their usual English teachers participated. The findings indicate that
EP can improve the majority of students in a large classroom, albeit its implementation in this
setting is not quite feasible. Time, teacher quality and the educational system are the key issues.
EP is ineffective in a brief lesson. EP did not work well in such large classroom spanning for only
35-40 minutes but when the class was taken for more than 1.5 hours with permission from the
authority, it showed a magnificent effect. Since the class period is so short, it takes more thanone
class to complete all of the prerequisites of an EP class. For students to perform better, EP should
be used more frequently Perhaps with a few modest adjustments to the educational system, Ep
might be more helpful for every student.
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Chapter One — Introduction

1.1. Introduction

Exploratory Practice in language education aims to assist teachers and students in exploring and
discussing ideas, issues, and challenges as they educate and learn in order to develop new
strategies, tools, and activities. This study aims to implement exploratory practice in Bangladeshi
classrooms. Universities and the current educational curriculum in Bangladesh are not yet seen
promoting application bared learning including critical thinking and are instead seen as heavily
relying on rote learning that promotes passivity under a corporatized model. Additionally, the
country has not yet implemented an outcome-based education (OBE) blended system ("Education
in Bangladesh”, 2015). When it comes to education, the large number of students in the classes
has an impact on their learning. The teachers struggle to manage a large class and are unable to
offer every student the same amount of care (Hasan, 2018). In Bangladesh, the current education
system is of little use in practical life as neither textbooks nor the curriculum is relevant to their
situation or match the requirements of the present job market (Haider, 2022). On the other hand,
schools/colleges across the globe are focusing more on soft skills such as team-building, problem-
solving, critical thinking, communication, negotiation, decision-making, etc. (Jayasinghe, 2021).
Our education system is still stuck in the past. EP is an approach that focuses on soft skills as well
as hard skills of every student in a classroom. This study aims to determine whether or not language
education through Exploratory Practice is feasible in English language classrooms of Bangladesh.

1.2. Purpose of the study

This research focuses on two concerns. To employ Exploratory Practice in Bangladeshi
classrooms and to determine if it is more or less successful than conventional approaches currently
being used in Bangladeshi language classroom. Exploratory Practice (EP) is a type of fully
inclusive practitioner research where learners as well as teachers are encouraged to investigate
their own learning or teaching practices while at the same time practicing the target language
(Hanks, 2017, p.2). Quality of life for language teachers and students is the most suitable key
concern of Exploratory Practice. Both teachers and students are actively involved, and both sides
develop those experience and experiment. Exploratory practice can also help new teachers to create
a lesson that is effective. Simply because he or she will be working on understanding more about
how language teachers and students perceive their quality of life and will come up with new ideas
or strategies to teach. He will be able to improve skills in this way. According to (Ramdani et al.,
2023), many teachers and students experienced the problem of negative feelings (unconfident,
stressed, insecure, confused, etc.) when implementing exploratory practice in online language
education during the COVID-19 pandemic. The question that arises is whether teachers and
students in Bangladesh would feel uncomfortable due to the new nature of this approach and
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their lack of experience to this level of interaction. There will be a huge number of students, so it
will be difficult and time-consuming to get to know each one of them and do an ice-breaker
activity.

1.3. Research questions

1. What is the current English Language teaching and learning scenario in Bangladeshi
English language classrooms?

2. Can Exploratory Practice be implemented in large English classrooms in Bangladesh?

3. Can EP bring a significant change in the efficiency of student’s reading and speaking skills
in English?

1.4. Objectives of the study

This study is extremely important for the new teachers since it collected so much data about the
current situation of language classrooms of Bangladesh. The objectives of this study are —

e Tofind out the current teaching and learning scenario.

e Tolmplement EP in Bangladeshi classroom.

e Tofind out whether Exploratory practice is more or less effective than the regular
method.

1.5. Significance of the study

English is taught in Bangladesh using a variety of techniques, with GTM being the most widely
used. It is also known as the traditional method of teaching (Sultana, 2019). Although students
begin studying English from the very beginning of their academic life, it is still questionable how
well they are able to speak and read English after years of instruction. One of the causes is a lack
of experience, in both the classroom and in real life.

However, this research intends to focus on reading and speaking ability of the students. One of the
reasons is reading is scientifically a better way of learning than listening because reading is a better
way to deal with distraction (Worthy, 2021). But listening is essential and important than speaking.
Listening and writing skills takes time and practice to develop. Speaking and reading also need
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time perhaps speaking is more challenging. Speaking in a foreign language can make students

nervous, can make them stressed, can make them worried, shy and confused etc. (Ramdani et al.,
2023). After overcoming all these a student can talk in English. Therefore, this paper intends to
focus on reading and speaking skills to see if EP can bring changes in these skills or not.

This papers aim is to implement Exploratory practice in Bangladeshi classroom and to show the
implementation process of this new approach to the existing teachers. In Bangladeshi education
curriculum there is a lack of real-life education. They only focus on lesson-based education of
textbooks in classrooms. Because of this, the majority of Bangladeshi students are unable to
effectively utilize or learn English while utilizing conventional teaching techniques. Contrarily,
some countries view education as a comprehensive learning process where the curriculum often
includes both studies and the arts as well as sports (Gandhi, 2020).

The students will be considered as co-researcher while implementing EP in the classroom. They
will talk about the lessons and activities that will be utilized in their classroom to see if this
approach improves their reading and speaking skills more than the traditional one. In this project,
Exploratory Practice will be applied in Bangladeshi schools for the first time. The following
consequences of this study on Exploratory Practice in Bangladeshi schools might face these
implications. Firstly, a new approach for teaching and learning languages will be used in
Bangladeshi classrooms: Exploratory Practice. Second, this will be a new requirement for
Bangladeshi students since EP views them as co-researchers and expects their participation.
Thirdly, as EP is an indefinitely sustainable way for classroom language teachers and learners,
while getting on with their learning and teaching they will develop their own understandings of
life.

1.6.Conclusion

In this era of educational development learning foreign language is essential. Hence English is
used as official language in many foreign countries, learning English is mandatory for better
career. Most of the students till secondary level find English difficult. The reason for this is
curriculum, content, poor teaching, untrained teacher and fear etc. (Ahmed, 2022). This study
will implement a new approach which is EP and find out whether it can change the situation
and make English a likable and enjoyable subject for the students or not.
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Chapter Two — Literature Review
2.1. Introduction
This chapter provides a review of works done by authors and researchers that relate to the topic
under the study. It will discuss Exploratory Practice, its principles, implementation alongwith
the previous studies in this sector.
2.2. Exploratory Practice
In accordance with L. Benjamin (2015), Exploratory Practice (EP) enhances overall
instructional design by fostering a learning environment centered on student-teacher
interaction that is driven by the needs, interests, and learning preferences of the students.
Students enrolled in thesis seminars tried to find information that suited their needs, interests,
and learning preferences as a project based on inquiry, which is a notion that works in most
classroom settings. By changing the concept, one may understand how EP might offer an
alternate or complementary instructional approach for different classroom contexts. EP gives
students the tools to methodically gather, evaluate, and report on data, which is a totally
different approach from more conventional content delivery methods that prioritize the
educational experience above the material.
2.3. Principles of EP
In brief, EP's fundamental principles are as follows, (Allwright & Hanks, 2009, p. 149-154)
1. Asabeginning point for the research, quality of life is the center of focus.

2. Attempts to comprehend learning before making modifications to it.

3. Everyone's participation as practitioners who are developing their knowledge of classroom
procedures.

4. Tobring practitioners together uniting people in a group project.

5. Work together to advance both teachers and students.
6. Tomake education a beneficial endeavor.
7. Toreduce the workload and increase sustainability is to completely include the work for

understanding into the current curricular procedures.
4
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2.4. Implementation of EP

This strategy was used with not more than 5-10 students (Hanks,2017). However, in
Bangladesh, there are often between 40 to 70 kids in each high school classroom. As a
result, this technique has not been used with these many students earlier. Hence, it will be
an opportunity to see whether practicing with a large group of learners is feasible or not.
In Hanks study, there was a minimal likelihood of a student being absent because a few
individuals were selected for their research. Yet, due to the high student enrollment in
Bangladeshi schools, 10-20% of absences were assumed from the beginning. So, this
research also focused on the question of whether Exploratory Practice is feasible in a setting
where 100% attendance was not expected.

2.5. EP in classroom

In a study, Cory Crane (2015), using the reflective teaching framework of exploratory
practice, outlined a reflective teaching portfolio created for an FL teaching techniques
course for graduate student instructors (GSIs). The written comments of three GSlIs from
this portfolio project were analyzed to reveal how the three graduate students, who came
from different languages and cultural backgrounds and had different teaching experiences,
used the EP model to comprehend their own classrooms and educational initiatives. In
order to understand how these learning teachers created their own theories of language
teaching and learning through EP and what aspects of the model, they frequently drew via
reflective process. Rigorous qualitative methods of thematic analysis of the graduate
students’ written reflections were adopted.

Future EP studies that make an effort to include these bigger networks may be able to
demonstrate how the principles mentioned in 2-3 on mutual learning, in particular, are
satisfied. The study raises a number of issues that, while they could not be fully addressed
owing to space limitations, would help us comprehend how reflective teaching methods
like EP and others work within the context of formal teacher training courses.

2.6. Effectiveness of EP for teacher training

Four practicing teachers from the Macquarie University English Language Centre reflect
on their experiences of professional development during two exploratory practice projects
in a research paper (Phil..2018) A 45-minute lunch break was set aside for professional
development seminars, while the second strategy was centered on reflective practice.
Through online meetups, in-person gatherings, and interviews, they gathered every single
reflection. However, it would take a very long time to meet with each student in a huge
class like the one in Bangladesh. Though this study showed the possibility of professional
development through EP.

Several of the variables that have led to the demobilization of learning contemporary
foreign languages in the UK, where policymakers, scholars, and practitioners can feel like
they are still gardening in the gale, have been gathered in a study by R. Slimani (2019).

5
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The article also suggests a creative strategy for teachers to re-engage students in the
classroom by reshaping their pedagogies in accordance with the aforementioned
Exploratory Practice principles, which prioritize quality of life, the pursuit of
understanding, collegiality for mutual growth, learner inclusion in the research enterprise,
and research sustainability through the use of routine classroom activities. In order to
continue their quest to solve their mysteries, it is thought that they adhered to these
principles. This allowed them to eventually have access to a multitude of opportunities for
their social, professional and personal growth.

2.7. Effectiveness of EP for Educating Special children

According to W.T. Matthew (2015), the choice to employ an EP approach as a lens through
which to create support methods for a student with special needs in the class has shown to
be highly beneficial. It was claimed with some degree of certainty that an EP method
focuses on obtaining knowledge through freely accessible educational resources and
settings and on fostering openness, transparency, and unity between instructors and
students. The instruction of special education needs (SEN) students is extremely
complicated, nuanced, and tailored based on each student's unique impairment and learning
style. In order to ensure increased sensitivity and awareness, EP approach was implemented
in this process. This created an opportunity to pay closer attention to and understand
language learning conditions as activities influenced and characterized by real curiosities
and puzzles shared among the study's participants.

2.8. EP for English Language Instructions (ELI)

According to Kevin & Matthew (2020), varied degrees of an EP approach can include
learner autonomy into the classroom, anchor and reinforce student self-reflection, and
customize curriculum for students taking courses in the ELI. Similar to students, teachers
have chances to construct flexible courses while still adhering to departmental criteriaand
student needs including the development of academic reading and writing abilities, genre
knowledge, and critical media literacy. EP shows an ability to adapt and change, which has
the potential to provide students more agency and create dialogue between teachers and
students. The advantage of this strategy calls for a mentality change on the part of those
concerned, something that may be difficult for all stakeholders, including parents and
administrators who have different objectives and expectations for the educational setting.
A nuanced approach to EP is a wonderful place to start, teaching the concepts in part by
having students analyze their own questions about language learning. For students used to
the self-access learning center (SALC) and learner autonomy, this could be an easy
transition because they may already be engaging in self-reflection exercises as part of their
self-guided learning modules. Such reflection is a helpful beginning step for educators as
well. Instructors may take concrete measures to become used to the integrated, open-ended

6
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EP approach by adopting reflective practice techniques and re-balancing the teaching-
research split using action research (AR) methodology. A practical awareness of particular
classroom situations and openness to student feedback on desired learning objectives are
necessary for a successful adjustment to EP.

2.9. Issues of EP

In a study, Mehrani (2014) addressed important issues about EP and its relevance to the
area. There is influence in a variety of circumstances and places, according to the findings.
EP is used in public and private schools, colleges, and institutions. EP was presented in
both rich and underprivileged settings. There is still opportunity for further participation
from educational psychologists, psychoanalysts, teacher educators, curriculum developers,
and students both within and outside of the classroom. Analysis of the framework's guiding
principles reveals that EP is a distinct entity with its own traits and liquid identity. Emerging
themes highlight the benefits of solving puzzles for in-depth comprehension as research
and instruction are combined. EP therefore has significant ramifications. EP reminds usof
the human endeavor to comprehend language, culture, and education rather than only
looking for answers. But because answers are alluring, we must intentionally resist them
with inquiry as we explore how learning and teaching work. This meta-analysis's
contribution points to a redefinition of the ontological and epistemological underpinnings
of multidisciplinary research. What is required right now is the increased exposure of
previously unnoticed linkages and ties among disciplines, together with recognition of the
value of practitioners' research.

4.4.Conclusion

The previous articles shows that EP is effective, can develop both students and teachers
despite having challenging. EP is a completely new approach to be applied in Bangladesh
despite as a mutual development approach it is necessary in a country like Bangladesh.
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Chapter Three — Methodology
3.1. Introduction

This study intends to find out whether EP is more or less effective than the regular methods
used in large classrooms like Bangladesh. This chapter will provide the information about how
this study was done systematically.

3.2. Research Design

This study used both qualitative and quantitative research design. This study took place in two
different classrooms of two different high schools. Data based on the study was collected from
the students of these two classrooms. This study used observation, questionnaire, pre-test and
post-test, group discussion, focus group interviews and reflection journals.

3.3. Selection of the study area

This research was carried out in two high schools of Jashore District of Bangladesh.
Exploratory Practice was practiced in two classrooms from these two high schools. Both of the
classrooms contained 40-70 students.

3.4. Data collection tools

The researcher will get in a discussion with the regular teachers and will inform them about
exploratory practice. The researcher will ask for permission to show them how EP is practiced
and he will also ask for permission to observe 2-3 classes of the regular English teachers.

3.4.1. Observation

Observation is an empirical research method used in quantitative and qualitative naturalistic
studies focused on understanding behavior and interactions as they unfold in real-time, which
makes it particularly salient for examining the processes associated with the generation and
adoption of creative ideas (Buonincontro & Anderson, 2018).
This technique helped the researcher to identify the current teaching and learning situation of
Bangladeshi classrooms. The researcher observed the classes by following an observation
checklist. The observation checklist was prepared from the book ‘Understanding Language
teaching from method to post method” by B. Kumaravadivelu(2005). By this the researcher
was able to get information about the regular classroom, teacher’s activity and also student’s
activity in normal classes. The teachers also observed the researcher when he conducted classes
by following the same observation checklist to find out whether an EP classroom is better than
the regular classrooms or not.

8
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The researcher observed a total of six classes. The class observation follows the schedule that
appears in Figure 1.

Number | Institution Class Time Date

1 Institution - 1 10 10:25-11:00 02-05-2023
2 Institution - 2 08 12:25-1:00 02-05-2023
3 Institution - 1 10 10:25-11:00 03-05-2023
4 Institution - 2 08 11:50-12:25 03-05-2023
5 Institution - 1 10 10:25-11:00 07-05-2023
6 Institution - 2 08 12:25-1:00 07-05-2023

Figure 1. Classroom Observation Schedule

3.4.2. Questionnaire

A questionnaire is a series of questions asked to individuals to obtain statistically useful
information about a given topic (Satya, 2012).

This technique was used for gathering data before conducting EP classes. The researcher gave
them a paper of questions written in English along with the Bengali translation in the
introductory class. This helped the researcher to identify the performance and level of
satisfaction of students and teachers before introducing EP to gather data in support of R.Q.1.
For the teachers-

Why do you think students struggle in using English?

Do you use English more often in your classroom?

What steps do you take to make sure you students understand the lesson?

Do you follow any certain methods to teach English?

Do you give real life examples while teaching English?

Do you involve students in group activities in the classroom?

. Did you ever have any reflection session in your classroom?

For the students-

Do you get lessons in English in the classroom?

Do you understand the lesson?

If you don’t understand a lesson, what do you do?

Do you feel awkward while speaking or reading English?

Did you ever have a group discussion in your classroom?

Did you ever reflect your lessons?

Do you think the way you are taught needs improvement?

NoabkowdE

NoabkwbhE
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After they completed the paper, the researcher gathered them and kept them for later analysis.

3.4.3. Group discussion

Group Discussion or GD is a type of discussion that involves people sharing ideas or activities.
This technique helped the researcher to make the lesson more practical and make the students
communicative and creative.

A lesson on a particular topic was delivered by the researcher in second class. Then the students
were divided into many groups. The researcher then gave them a group discussion task to see
how they might apply the particular subject they had learned just before the activity. The
teacher and the researcher both took part. Each group was visited by the researcher, who
engaged them in a brief conversation and assisted them in coming up with solutions. Everyone
was involved because of this environment. For the purpose of data analysis, the researcher
collected notes on various discussions and actions.

3.4.4. Reflection journal

The deliberate and intentional act of thinking about solutions to challenging problems in
language teaching and learning is known as reflection. It involves not simply a sequence of
ideas, but a consecutive ordering in such a way that the teacher and learner leans back on, or
refers to previous knowledge taught and/or learnt. The many parts of reflective cognition build
on and support one another as they proceed (David, 2006).

The researcher had a reflection session after every class. The students, the teachers as well as
the researcher also took part in the reflection. The researcher gave a piece of paper to everyone
in the classroom and asked them to write down their feedback about the class or what they
learnt, if they needed any improvement in the teaching techniques, did they understand the
lesson or do they have any problems regarding learning English and so on. As the researcher
also participated, he also went through a self-reflection. The researcher collected all the paper
and saved it for later analysis. He also read it to know about students’ problems and interests
to make the next lesson plan based on their opinion.

3.4.5. Pre and Post Test

Pretest-posttest designs are widely used in behavioral research, primarily for the purpose of
comparing groups and/or measuring change resulting from experimental treatments (Dimitrov,
2003).

The researcher made two question papers based on the topic he was going to teach in the
classroom. One was to be used before delivering the lesson and other one was for after the

10
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lesson. As In Bangladesh high school students read the same topics from class 7-10 in English

second paper, they already had a general idea about the topic. The researcher took pre-test at
the beginning of the class. After taking the test, he gave them lesson on the specific topic. After
giving lesson, he took post-test. Then he gathered the test papers and marked them. These tests
were conducted to compare the effectiveness of EP lessons. It will demonstrate that EP
classrooms are more engaging for students if they receive higher grades on the post-test than
on the pre-test. These papers were kept for data analysis after data collection.

Then the researcher got in a discussion with the regular teacher again. He asked them if they
liked EP classroom and if they wanted to use it or not. One of the teachers agreed and used EP
in his classes. The researcher observed him utilizing EP by the same observation checklist used
before. He collected all the observation checklists for data analysis.

3.4.6. Focus group interview

A focus group is a research method that brings together a small group of people to answer
questions in a moderated setting. As the classroom was large and had nearly 40-70 students,
the researcher used simple random sampling technique. The researcher created groups and took
one student from each group as a representative of their group for interview. The researcher
also took interview of the teacher who used EP in his class.

The interview was taken following questions given below:-

For the teachers-

1. What was your experience while adapting to a new method like EP?

2. Do you think giving lesson using EP is more relatable to real life?

3. Doyou think by using EP in the classroom enhance student’s Speaking and reading skills
in a better way than the regular teaching methods?

4. Did the reflection sessions help you for your lessons?

5.  Did you face any challenges while conducting classes by using EP?

For the students-

1. Share your experience of this new classroom. Anything like feedback, opinion etc.

2. Did you understand the lessons? If yes, then which way do you prefer to be taught now?
3. Didyou find any improvement in your reading and speaking skills in English?

4. were group discussions and reflection sessions helpful for your understanding of the
lesson?

5. Did you find the lessons more effective and interesting? how?

6.  Any Suggestions?

The researcher recorded this interview session for later use.

11
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Data Gollection TOOlS

° Exploratory Practice

6. Focus group
interview 1. Observation

5. Pre-test and Post- 2. Questionnaire
test

4. Reflection Journal g ) 3. Group Discussion

Figure 2. Data collection tools used in the EP classroom

3.5. Conclusion
This chapter highlights the detailed information of the systematic way of data collection for
this study. This study follows mix method where data was collected from classroom

observation, questionnaire, group discussion, reflection journal, pre-test and post-test and
focus group interview.
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Chapter four — Findings
4.1. Introduction
The results (or findings) section is one of the most important parts of a research paper, in which

an author reports the findings of their study in connection to their research questions (Ammon,
2022). A brief idea is given about the systematic methodology part in Figure 3.

Research Design Mixed (Both qualitative and
quantitative)

Selection of the study area Two different high schools of
Jashore district

Data collection tools Observation, Questionnaire,
Group discussion, Pre-test and
Post-test, Reflection journal and
Focus group interview.

Figure 3. Brief Idea of Methodology.
As per the methodology, the researcher went to two high schools and got in a discussion with
the regular high school English teachers and with Principals. The researcher asked for
permission to observe the classes and after observing two or three classes he wanted to show
how EP can be used in the classrooms. The regular teachers were hesitant at first; they wanted
to know what | would do in the class or would it waste their time or not? But the researcher
had to convince them saying they could stop me anytime if they found it useless.

4.2. Findings

4.2.1. Findings from the classroom Observation

Many things were observed by the researcher during the experiment. The English teacher did
not use English often. Students were focused on the researcher as a new person rather than
their study. Teachers hardly focus on any language Skills. The Teachers just used white board
to write any passage and gave it to students as class task. While doing the task, the class time
would be over. Teachers did not have any lesson plan or objectives. Students also talked too
much and teachers did not bother controlling them or motivating them to keep silence. In such
a big classroom, teachers were not able to focus on the backbenchers. Teachers did not give
any group discussion or did not have any reflection session. Nevertheless, the major issue was
time because as per Bangladeshi curriculums, a class is conducted for maximum 35-40 minutes
which is a very short period of time considering the classroom size. As per the interviewwith
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the teachers who used EP, he also mentioned time as a challenge for students better learning
opportunity.

4.2.2. Findings from the questionnaire

After observing three classes of each teacher, the researcher took an introductory class, where
the students had to introduce themselves in English. Some of the students did not bother about
the instructions and started to talk in Bengali. However, when they were again asked to speak
in English, they did not want to because they said that they had never spoken in English like
this before. However, when the researcher comforted them that mistakes were allowed andno
one would laugh; they tried to speak in English. The researcher asked the students during the
class observation, if they use mobile phone or not, only 1 student raised her hand. So, the
researcher had to do the survey in the old pen and paper way. In the survey, the researcher
found out that the teachers were more concerned about their reputation. In one classroom,
students wrote that they had never done a group discussion, but the teacher mentioned that he
always gave group work in the class which shows the discrepancy in the data. 90% of the
students wrote that they needed an improvement in their regular teaching.

Questionnaire 4. Do you follow any certain methods to teach English? if yes, explain about the
method? If no, why?
(1o 3 ReafS; cranear O (o R oS e s uff w,

For students

a0 ST e ) iR W, S @ WA A

wnedifadal Tslam Akash £ uss wa  Gremman Trasslabie
“ Ak s & mollen domued  bared
1. Do you get lessons in English in the classroom? lan, ; feseks " UL 4 Sfinat-
(ST 5 CITSTs 2w N5 147) d
leasd fham maet

. oom .
y g b in the claser

Yos 1 lessons i Engl ich i

2 é ae 5 Do you give real life examples while teaching English?

e 6 RerafS Gam Y ¥ Gara Garzda f om?)
_ YM 1““4\ ols T4 .
’

2. Do you Understand the lesson? if you don’t understand an English lesson, what
do you do?

(@R R 15 @2 S 3% 956 23S 18 e 71 *nEw, vas

= & )
—\/es, 3 undenstand 4—‘?\9 lescon, bl when § 6—0‘0’4’ wndastan 6 Do you give group actvities in the classroom for teaching Enghish in the
lassr n? .
e comiimes § ask fim, somtimes not, :v:;%ogs IO W PTG BT S G (TATAT W)
3. Do you feel awkward while speaking o reading English? i
(2T TS T TG ST S o] QR ) R
N 1 ¢
~Yes, § Seel awkuwand speaking Ot neading En
7 Did you ever have any reflection session in your classroom?
4. Did you ever have a group discussion in your classroom? e i s e 6 Frrarg, QR G SE e SEeg)
(@I & FYRE SR NPT 555 SEATG FRLA?) 1 de it Xz?ul E )
- No
4 —
Infograph 1: Part of student questionnaire Infograph 2: Part of teacher questionnaire
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4.2.3 Findings from group discussions

After giving lecture in every class, the researcher divided students into groups. Each group had
to choose a leader, who then shared the reflection of the group's work. However, out of the 10
leaders, 8 of them preferred Bengali when they spoke. To encourage them to utilize English,
the researcher kept the atmosphere positive and urged each group member to applaud their
leader. Even though they utilized English and had a few grammatical faults, the researcher
considered that as a positive change.

4.2.4. Findings from Pre-and-Post test

Then the researcher took pre-test. Students, however, were unable to complete the test in 10
minutes, therefore time was also an issue in this situation. Students of class 10 took 12-15
minutes and the students of class 8 took 15-20 minutes. While giving tests, the researcher
observed some papers and found out that students were very weak in vocabulary. The lecture
was then given by the researcher in both Bengali and English for better understanding. The
researcher then conducted a post-test. However, when marking test papers, the researcher
observed that students were very weak in vocabulary as well as sentence making. Some of
them could not write the correct spelling of the gender and the students were so inattentive in
the class that after the researcher told them the spelling, they still did the same mistake. The
first lecture topic was noun and after the lecture students were able to identify noun correctly
in the post test but because of poor vocabulary they assumed some adjectives as nouns.
Nevertheless, still with the wrong answers the researcher was able to see changes in the grades
of 70% of the students after marking the test papers and matching each student's pre-test and
post-test papers as can 7pe seen in figure 4 and 5.

Pre-Test (1)

Name: Tasfia Ralomeors Nishad age: (¢ sender: Feancede Gender: Feyned e

A few objective questions have been provided below. You will have to identify the
noun from e-

m currently living in New Delhi. B

2. Riya visited the Gateway of India in Mumbai
ans. Ri ya - Mumbai 7
3. Japan is a beautiful country to live in
ans. Japcor

4. summer is very hot.

Ans. Sumrnerz <

5. The sky looks so clear and blue.

Ans. Blue [\

Infograph 3: Pre-test
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e

N

w

»

Name: Mlunia

Gender: Feymale

Age: 14
PostTest(1) Identify The type of the underlined Noun-
my favourite festival
Name: MS+, Joynok Nesa Munio Age: 14 Gender: Female Collective
_br Proper
c. Material
d. Abstract
A few objective questions have been provided below. You will have to identify the ==
noun from each sentence- i./s?mg«mces Cameras.
© Material, Collective.
b7 Proper, Common.
My friend, Neha, is an expert in Mathematics. c. Abstract, Concrete.
, X - d. Common, Collective.
ans.freiend » Nehao J"lo—}hcmad\ga/
3. HoneSiy is the best Policy.
. The mailman delivered us some letters that came from my uncle. —== Abstract
B b. Proper
Ans. mailmans unale, leHerss _— c. Common
/ d. Material_—
. Are these oranges fresh enough2.
a. n of keys.
e = Collective
Ans. Oma‘na s P b. Abstract
) e Commion
The class decided to plan a surprise birthday party for their teacher. & WRaarie)
ans. @lass, bTre.-Hadaﬂ pam‘a » teachers , se 5. Airis polluted In many ways.
/A Mmaterial
I saw a monkey climbing up a tree. o b. Collective
-3 T Concrete.
Ans. monkea 2 tiece a-“Common
M pre-test1 @ posttest pre-test 2 B posttest2
— 3 W) e O -— W) P~ O = 7 W PP~ O = 9 W) P~ O = 3 W) P~ O - Lo I~ ] P O =
= = <[ <[ = <[ <[ <[ =L =L =L <L <[ <[ <[ <[ =L =L <L <[ <[ <[ <[ <[ =[ =

Figure 4. Comparison of pre-test and post-test of class 10
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M Fre-test M posttesti pre-test2 @ posttest 2

4
a
o
L |
[sa]

-— O3 L e O w— 0 L e O e
oo mo co ;o ;g v v v w=— =
[ Y o Y N s T i o |

B25
B27
B28
B3
B35
BI7
B8

B

Figure 5. Comparison of pre-test and post-test of class 08
4.2.5. Findings of reflection journal

Then the researcher took the reflection session. 99% of the students loved the class, mostly
group work and the lecture. The rest of the students also liked the class but also mentioned
some problems such as they were neglected in the group work. Some also suggested to focus
on the weak students. Some suggested to give lecture in English. Nevertheless, most of them
had written it in Bengali. The Researcher then discussed what they want to learn the next day
and made a lesson plan based on their interests, problems and suggestions. This is one of the
important features of EP classrooms.

4.2.6. Practicing EP in a large class and addressing issues mentioned in the reflection

In the next class, the researcher decided to do all the activities in one class based on the features
of EP, but due to short time of classes, it took three classes in three days to complete an EP
Lesson. So, he asked the principals for giving permission to take a two and half an hour class.
The researcher took a pre-test on the topic and gave an English lecture in the following class.
However, 80% of the participants requested the researcher to write down everything he said
on the whiteboard since they could not understand it. When the researcher encouraged them to
take notes during the lecture, nearly everyone demanded him to use Bengali. It was evidently
seen that students listening skills in English was quite poor, perhaps due to their regular teacher
not using English to teach English as a subject. Then the researcher separated them into groups
once he had ensured that they understood the topic. However, this time, everyone had to
compete because it was a group competition. The researcher provided a motivational lecture
about the value of each group member during group activity. Additionally, the researcher
visited each group and took part in the game with them. After group work, each student in the
class talked in English while reflecting on their group work. The researcher then took post-test.
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Then had a reflection session. The researcher then gathered reflections, and this time, people
who had issues and gave suggestions, provided more positive feedback. The classroom
activities are mentioned in order in Figure 6.

Group Reflection
discussion Journal

Figure 6. Flow chart of classroom activities

4.2.7. Regular teacher practicing EP in the classroom

The researcher proposed the teachers to conduct EP classes. One of them did not want to use
it because the students of class 10 had pre-test exam approaching, so he did not want to waste
any more classes. However, the other school teacher agreed to conduct an EP class.

The teacher gave lecture for 15-20 minutes in the class and used English often. Then he divided
students into groups and asked them to write a paragraph as a group task. The teacher went to
each group and shared ideas regarding the topic of the paragraph. After 10 minutes he asked
the groups to read their paragraph. Students were only able to write 5-7 sentences in thisshort
time, so the reflection delivery did not take much time. After that he asked the students, did
they understand the lessons and asked for suggestions for improvement.

EP suggest to collect reflection in written form but the teacher collected it verbally. So, the
researcher modified the interview question and asked the teacher why he collected reflection
verbally.

4.2.8. Findings from focus group interview

The researcher took a focus group interview where almost every student’s gave positive
feedback and loved the EP classes. They wanted it more often and suggested if the class time
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was increased, they could learn very well in this new classroom. But in the interview, some
were having problems in making English sentence, so the researcher comforted them to talk in
Bengali.

Then the researcher took interview of the teacher who conducted EP class. The teacher liked
EP but he also mentioned of time as a challenge. He said that in a 35 minutes class, it was not
possible to give a lecture, give group work and collect reflections. When the researcher asked
him about the verbal reflection collection, he clarified that the class time was nearly over and
collected written reflection would take more than 10 minutes and as reflection’s purpose was
to develop his lesson, he thought collecting it verbally would also effective and would save
time.

4.3. Overall findings

The main challenge while practicing EP in a Bangladeshi classroom was time. Since the class
time was only 35 minutes. The researcher had to take 3 classes to conduct an EP class.
Nevertheless, the best part was as per the information of the reflection, students liked it and
enjoyed it.

1. Was the lesson understandable? If yes, what were the best parts of the lesson (teacher’s
delivery, classroom activities such as pair/group work, use of materials etc.) today? If no,
why not? [ T1GT {3 JATS CHTICRI? TR =1 =T NG (T = STICECH ST
(FTT5TCS (FEFTE G 9=, S0 CUET, SFT™ BTG, NITe PG S ST
TERSTSITET | I NT SICEAT ST (FFCNT SICAT AT

SR IR @B RAER NAL g @ T
sHIEA AnigE T 0 SITR w7 (R

1. Was the lesson understandable? If yes, what were the best parts of the lesson (teacher’s
delivery, classroom activities such as pair/group work, Use of materials etc.) today? If no,
why not? [ 1S {3 JRATS CHNTATZT? M =7 =T NG (BTN =1 STICECH ST
ETOTR (PRI NGICHIF 3, FEICH ST, SFTS BTG, NS RSN S =T
FEINST ST TR N STCEAT AT (AT SICET ST
ux’sde v 51&‘(\dahle :

7\/e<x\n Hhe Joscons were easil
T Liked ovevy parts o) Jessone. The west

()Qv—\, GOOS %W()U\P LOOVK:

Infograph 5: Sample Reflection Journals

As per the observation experience of an EP class conducted by one regular English teacher, the
teacher himself looked anxious and uncomfortable while using English for instructions.

Students were not taught the basic things because it did not occur in the exam. As per the
English second paper book, where the first basic topic was parts of speech, students should
have had enough knowledge about these basic topics. However, they did not get enough lecture
or classes about this topic because it was not meant to be in the exam. This seems to have
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resulted in the knowledge on these basic topics.

The main problem of the students were vocabulary and confidence. They were never given a
task to make a sentence on their own in English and speak in English. So, the students made a
lot of grammatical mistakes and could not find appropriate words while making a sentence on
their own.

Students had a tendency to copy in the exams. They even copied the spelling of gender of the
person they copied from and made mistakes.

> SRSl s
Pre-Test (1)
Pre-Test (1)
.
Name: (Jeg min Al T Age: 13 Gender: Fewmal }
Name: Mah-muda Rashid.  proya Age: |3 Gender: .
Fen
A few objective questions have been provided below. You will have to identify the
S R o A few objective questions have been provided below. You will have to identify the
noun from each sentence-
1. 1am currently living in New Delhi.
1. 1am curren tly living in New Delhi.
Ans. Necs Delhi/
AnsNev pelhi
2. Riya visited the Gateway of India in Mumbai
2. Riya visited the Gateway of India in Mumbai.
Ans. RiYa
gor 7 ——
3. Japan is a beautiful country to live in.
3. Japan is a beautiful country to live in.
Ans. Jopant T/~
dop Ans. Japosa 7
4. Summer is very hot.
4. Summer is very hot.
Ans. Qummer, kot . A
Ans.gumMemeT , hot. 7°
5. The sky looks so cl d blue.
y looks so clear and blue 5. The sky looks so clear and blue.
Ans. Sk ue -
@’ , bl Ans. gka ” “‘"\970

Infograph 6: sample question papers

Some, wrote the correct answer first but because of low confidence they tried to copy and wrote
the wrong answer over the right one.

During the introductory class, three, students did not even stand up to introduce themselves.
The researcher tried in many ways to communicate but they did not respond. So, the researcher
marked them and in the next class made them group leaders. Hence, they had to speak in
English in front of everyone.

Teachers were not much co-operative. While requesting them to try a new method, they
thought that their method was wrong and relied on to make false information. One of the
regular teachers gave the researcher false information that he did not have a class on that
particular day. However, when the researcher went to the school, the regular teacher was taking
class.
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The researcher took the last class for 3 hours to conduct a whole EP class in a single day. Some
students who were weak but had a strong motivation to learn, they really enjoyed the class and
did the whole class without any disturbance, but 4/5 students in one classroom got bored in a
long class and went outside. Most of the students really enjoyed the classes. As in one school,
the researcher took class for half an hour after the school bell and the students attended the
class patiently and happily without complaining or hurrying. Moreover, their parents waited
outside patiently as well. This acceptance proves that students were positive about the EP
classes and there parents were also aware of these classes.

Some of the students did not want to give suggestions and said no improvement was needed in
the survey as well as in the EP reflection. As they thought their teacher could never bewrong.

Due to excessive student talked, maintaining a large classroom was quite difficult. Boys in
particular caused issues in the classrooms.

Some students could not make a sentence in English or hesitated to use it or felt shy. The
researcher went to them one by one and helped them to make the sentence about what they
wanted to say. Then they tried to speak in English.

The best part was almost every student in the focus group interview thought that they had a
slight improvement in reading and speaking. They also mentioned that they wanted the class
time to be extended and use group work and speaking English more often.

4.4. Conclusion

This chapter depicts the analysis and findings of data collection. After analyzing the study
found that in Bangladeshi English classrooms English is used rarely, students never
participated in group work, teachers never collected reflections after the lesson delivery. The
interview data showed that EP was a very new approach for them specially the reflection and
lesson discussion parts. Moreover, huge number of students, short class time, exam system,
curriculum etc. were the main challenges for students better learning.
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Chapter five — Conclusion

According to the data in this research, it can be said that time and environment posed
difficulties for EP practice in Bangladeshi classrooms. Poor vocabulary and low confidence
had been seen among the students as well as the teachers. The class size was also a challenge.
Teachers did not get proper training and there were not as many English teachers as there
should have been some schools also appointed unexperienced teachers for the emergency need.
Students did not get proper environment to speak English; students did not receive the required
attention in class since the teachers were in a rush to finish the curriculum for the exam. By
providing teachers with the necessary training, these issues may be resolved. Moreover,
changing the test system is much needed so that students' English-learning abilities are assessed
properly. Ep should be used in all courses since it is a fun approach to teach and learn. If the
time is extended, EP can be conducted perfectly. Students will not get bored and will
understand the lesson. However, the class size should be reduced because for one teacher it is
nearly impossible to maintain 70 students in every class. Syllabus should be reformed where
the basic topics will be included. By this way, it can bring a positive change toward the
education system and also will support the implementation of EP. EP can surely bring positive
changes not only in English classroom but also in other classrooms, and modification in this
regard is necessary.
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Appendices

Appendix-1 Class observation checklist

GLASS OBSERVATION CHECKLIS T
Teacher: _M% _AL__ Program:
o No. of Students: 70
Class: 08 - subject: Fpgli s 22ndt puper
Obscrver: Abcllak. 1 Sarst Date and Time  0%/0 B/2.2

Faculty: _

Preparation | Good Needs Improvement Comments ]

lesson plan according

to the Number of’ - 3 \/- Vo s/tﬂ.l'a"/ a /L,'_
Students Ws —9;-&’.' Lo,
ot
/

Clear and specific
objectives for the
lesson

Selection of materials
based on objectives

Tea cfl ing

| Tcachers Tone in the \/ )

classroom

Teacher often uses \/;
English in the

classroom

Students’ involvement

i
in the classroom = }\

Teacher ﬁ}O\'iac; real
life examples during

the lesson \/
—Gr;ﬁp Activities to N0
practice speaking and F

reading

Teachers pani?irTalion No
in the activities

Rellection session in V No
every class

Motivational and = J NO
encouraging advice
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Manneieyy

Caws A YO gbje

SV INMENT Ty (e o
students

Hold the Studeng

atention and respect o

All students ape

L‘l\l‘.;lyn‘\' and /
participate in '
classroom activities

Other comments

Using the time

Students use of English During the class ‘ " c;» Mse— ol

Use of Teaching Materials

No maye)u‘ﬁké e uyed

Critical events (if Took place)

Strength observed OM Mr\r\_ Jle_A 0&‘5 5 &p"‘dd"é k% on J‘d ‘%

Vesknes onencs_ eshoe Keds  amidly while =] Byl

Suggestions for
Improvement .

Galusprt ;

. e Ty \ of the Obsenver
Signature of the Teacher Signature of the
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Appendix — 2 Questionnaire for teachers

Questionnaire
For Teachers

Age:

name: fAd Mebed: Hasan ﬁw.'

1 Why do you think students struggle in using English?
(TR WS GAA (B B A& araza SfF= e war)

~ T hise ¥ Aot Loenissn " ’64'/1& fhat-
i1 an intennafiomal /Ag}a_:zd 41 a
fo assirudal
Aard rufale /37/‘“ I

el
a_Kend J fe’nn n Mnula.!rz
2 Do you use English often in the classroom? If yes, how? If no, why?

= & T o2 2 @fS azd SE=? I sav, [Feng? afn |1 a9,
@=7)

4
-, Mot F M mme»ﬁ ase fM%ndutdm:(

Und.ere s*‘él‘ .

3  What steps do you take to make sure you students understand the lesson?
(TSR ZIATHE TS (FIRATTATE Gy W S S SMEss =9 FE7)

3 At fiaak T  feek fMam K gremmchE
- rwdes . Affer Comp lefr . nudes, T mese [bam
enaetfine " Pnu.hw U 5
) : somatimen L maxn  Thm vnder
. stend s lerpeon  in”  bangle f rat, Lecans

-& undere stan of

fy fut

e -
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4. Do you follow any certain methods to teach English? if yes, explain about the
method? If no, why?

oA 3 B rafS vt G @ RAR orafS arara s ufi Staw,
B G0 STE 9| Ui 51 B, Sa (@A BAA AP

,-’ W Qm" al- TM (d‘..ﬂ

1‘3 -,(u_..(, w gk 4 St
2 <7 .

5 Do you give real life examples while teaching English?

oA (@ Reraf@ SrOIaE STy ¥ Glaraa Sarzd= Ml %)
YM Ilm+ ols 74 .
/

6 Do you give group activities in the classroom for teaching English in the
classroom?

(onrofa @ 01 Weldy TS AR 2@fG eraETa CRtaE)

VM ’,

7 Did you ever have any reflection session in your classroom?
(A= 3 a8 araan 3 Ty, QT iA@Y SEeER?)

1 da ot taulvvj/
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Appendix — 3 Questionnaire for students

2

Questionnaire

For students

namedifadal Tslam Akash

Do you get lessons in English in the classroom?

(BTN ¥ YN RAMTE A1 *1+?)

—Yes § get lessons n Ew(y\ic‘ﬁ " the classroom.
2

Do you Understand the lesson? If you don’t understand an English lesson, what

do you do?

(SR 3 1S @R S 1 9516 230afSt =irs Jace =1 “1E=, oy
A F FE?)

—Yes, § undenstand. +he lesson, Bid yhen § don) wndenstan
not,

4 somtimes § ask Him, somt+imes
Do you feel awkward while speaking or reading English?

(<TG FECS T G ST WA GiGeToT (@1 Hra=?)

_YQS) d Seel aa}kwan_d, speqkiy\a. on meao\ina— Eﬂg

Did you ever have a group discussion in your classroom?

' (AT fF SIS SIHNATH YAFTEF S5 TGN BIATRN?)

~ No,

29
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ST 3 WG P N

" '. y " :
Q 2
5. Have you ever done a reflection of the topic you are taught?

(S fF SRS WA CIIAT AT N YT FARA?)

- Sometimes § do it

Mcduﬂaw
of o omgad RN

6. Do you think the way you are taught needs improvement? If yes, how?

(S {3 TN I (TSI SR (AT T O SRS B2 TfF N
A, OIR( [FOIR?)

—Ves) 3 +au3—%+ ivnpnovemew-F me onc- g
Leachor. 0lgo vweeded.
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Appendix — 4 Pre-test (1)

Pre-Test (1)

Name: Tagfioc Ralomen f\/fshai Age: [  Gender: FC’WZCL/{C,

A few objective questions have been provided below. You will have to identify the
noun from each sentence-

1. lam currently living in New Delhi.
Ans. N{i w D :

2. Riya visited the Gateway of India in Mumbai.

Ans. Ril/a, » Mumbad 7<\

3. Japan is a beautiful country to live in.

Ans. JCL,DCU’L >0
4. Summer is very hot.

Ans. Su mwmerTt /
5. The sky looks so clear and blue.

Ans. 6LU€, | -/q

©Daffodil International University
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Pre-Test (2)

Name: Ta/)jr‘{a_ RQ[’WYICO‘\ Nl‘SLOJAgE: ,é»

Identify The type of the underlined Noun-

1. Wisdom is always better than strength.
I a. Collective
b, €6mmon
c. Material
. @ Abstract

2. Ié, Give me a glass of Water.
@®. Material
b. Proper
c. Abstract
d. Common

3. Jashore is an old city.
a. Abstract
®. Proper
c. Common
d. Material

4Wvourite thing is riding a Horse.
a. Collective
b. Abstract
© Common
d. Material
5. shik Joined the Army.
Material
. Collective

Proper
. Common

oo @

©Daffodil International University

Gender: Fe'mgu{e_
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Appendix — 5 Post-test (1)

Post-Test (1)

Name: MS+. Joynob Nesa Mumio Age:14-  Gender: Femaje

A few objective questions have been provided below. You will have to identify the
noun from each sentence-

1. My friend, Neha, is an expert in Mathematics.

Ans.‘ﬁ:de'nd » Nehay MhemahM

2. The mailman delivered us some letters that came from my uncle.
ans. mallman, unale, leHers

3. Are these oranges fresh enough/
Ans. Orccma (o5~ /

4. The class decided to plan a surprise birthday party for their teacher.

Ans. @lass, bim‘lnda&l Parﬁa 9 *eaew

5. I saw a monkey climbing up a tree.

Ans. mo‘nKea 2 tTree

©Daffodil International University
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Name: NMLunia Age: 14
Identify The type of the underlined Noun-

1. Eid’is my favourite festival
a. Collective
b7 Proper
c. Material
d. Abstract

roduces Cameras.
. Material, Collective.
~b- Proper, Common.
c. Abstract, Concrete.
d. Common, Collective.

3. Ho is the best Policy.
~=: Abstract

b. Proper

c. Common

d. Material

unch of keys.
_a. Collective
b. Abstract
c. Common
d. Material

5. Airis polluted in many ways.
> Material
b. Collective
27 Concrete.
d. Common

©Daffodil International University
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Appendix — 6 Pre-test (2)

Name: ﬂk hl Nﬂ'Tu'” ................... Aso:.l..q.... Gendm:....g’...@.’.'./. ...........

Choose the correct adjective to complete the sentence:

1 The S
a shy
b. sad
c. excited

d. angry

puppy wagged its tail happily.

2. The _§IM mdress was made of luxurious silk.
\"‘a. plain
b. ornate
¢. simple
d. dull

3. The Y0 k! mountain peak was full of snow.
~a. rocky
b. steep
C. snowy
d. lush

i.\ Zabir was admired by everyone because gﬁprize.
a. First
b. Final
c. Great
d. Last

5. She lostaM/_ th'b C’a,/.

a. small white cat.

b. cat white small.
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#Arrange the adjectives in order-

§. For the holiday dinner, my grandmother served a (golden-brown, roasted,
huge) turkey.

A bYag LA - Woa%w‘ec/,’-igolde m~breotwm. hup
K We opened the basket and saw (tiny, striped, orange) kittens inside.

= St ped L Hony s oo g

©Daffodil International University
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Appendix — 7 Post-test (2)

%m .:{e\m;n

Post-Test 3

Find out the adjectives: X

\/th shy boy hid behind his mother’s skirt.
a. boy
b behind

P
F shy

j 2. Two black cats slept in the sunshine.

[ a Black

/
Seats

¢. Sunshine

.| opened the door to find a tattered envelope on the step.

a. door
[ Wapen

c. Tattered

he clown was wearing a hat.
a.  biggreen-yellow
N biggreen and yellow

< yellow and green big.

37
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/The sky looksso

2 blue
b dark
(- clear

J," Clear and blue.

HArrange the adjectives in order-
/ 6. She counted (large, three, red)trucks gOINg by her window

ans sl Ahwee D538 Ty reed large.

Ly ’l packed my (Nowered, old, big)suitcase and loaded it into the car

Ans H:(l oU mo\dﬂﬂ‘d

©Daffodil International University
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Appendix — 8 Reflection Journal

Reflection Journal

Nm:Qabm'}ﬂd Mer Qa”\; class: Age: 14
Name of the Institution: Qo)nm‘,lony G;ng\ Gender: 0"“\

Hi a\'\ sthool

1. Was the lesson understandable? If yes, what were the best parts of the lesson (teacher’s
delrvery, classroom activities such as pair/group work, use of materials etc.) today? If no,
why not? [ 11 3 TS (SRR UM 21 XU 1G4 (T S ¢ 7G0T Sl
(LSO, (PPASTd STSTIATR 4R, 0T (3FT1, SFTS TG, 1S ST Gl &
PR G T 1 ST AT (BT ST =)

. W W FHO TR AT W w07
T GO O T, oA SO G I
LY mawwm AP Sl AEP T

T Ga-9 0y FATS KA O W
WMIer

2. Please, explain shortly what you have learnt today. Mention at least 2-3 things that you
have learnt about the particular topic today. [TGT® [ AT SLTHTH I

WG (& FITETE 2-0 AT )

TG WETAT NOUN wgcqf Qm van -(&g@
NOWN 2 6ROV, A (wd  fa

e

Tk ‘¢ ven aood aircl
QT Vkhi  Proper™ Noun Ot %irc\ COMINOV. NoW
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3. Give feedback about the lesson delivery? Feel free to say anything such as whether the
teacher needs to improve anything to teach better next time. Your feedback is valuable.
[T STTCAT YGIHT (B FTONR? CHIIE WS W4 3 e wnean
SIS (ST JATS VA2

OTSF SYCAT  SIGTAl T R -
W I, W O [ R o
OOTF ST GEIA g faer oW1 TR

we W@ A gRw s G (G
SR
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